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Introduction and Background

In March 2005 Merced City School District was notified that they were a Program Improvement District.  In April MCSD was informed of the requirements that must be met prior to July 5, 2005. Merced County Office of Education is acting as our External Entity.  Technical assistance has been provided by Regional System of District & School Support (S4).  The Local Agency Program Improvement Plan was to be revised meeting specific criteria based on an Academic Performance Survey (APS) given to each site and analyzed by a district team represented by each site to determine the goals and needs that should be addressed in alignment with the state plan utilizing the results of the District Assessment Survey (DAS) and addressing the Nine Essential Program Components.  An addendum was approved by the Merced City School Board of Education and sent to the California Department of Education.  Merced City School District has been implementing the Addendum submitted to increase student achievement and meet our AYP (Annual Yearly Progress) Targets in all subgroups.  Merced City School District while showing significant growth still has not met the targets in the English Learner and Special Education subgroups.  Please see attached data to view growth made on the API (Academic Performance Index) and the AYP. 
Merced City School District has also written a Title III Year 4 Action Plan to address the specific needs of Immigrant and English Learner populations.  This is also attached and will be included in the Title I addendum.  

Merced City School District has implemented a new governance structure and instituted an Alternative Governance Board and a District Site Liaison Team. 
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Merced City School District Alternative Governance:  

Roles and Responsibilities

MCSD Alternative Governance Board (AG Board)

Alternative Governance Board Responsibility:

Established by Merced City School District Board of Trustees on  December 12, 2007.  The charge and mandate of this board is to evaluate and monitor the educational programs of the Year 4/5 Program Improvement schools.  AG Board responsibility includes planning, and monitoring implementation of restructuring plans as prescribed by No Child Left Behind regulations.  Regulations governing this process read:
“In restructuring the LEA undertakes a major reorganization of a school,

making fundamental reforms, such as significant changes in the school’s

staffing and governance.  The purpose of restructuring is to improve student

academic achievement and enable the school to make AYP as defined by the

State’s accountability system.”
(NCLB Non-Regulatory Guidance, January 2004, p. 24, section G-1)
AGB will indicate areas of improvement and capacity building for the district.  Recommendations regarding actions to improve student achievement and to comply with Federal and State accountability regulations, including future school governance structures, will be presented to the MCSD Board for action. This body will be a voting body that operates under the Brown Act providing open public meetings, advanced posting and operates under Robert’s Rules of Order.  

AG Board Member Roles:

In addition to the general AG Board responsibility and role, each AG Board member brings specific expertise to the board and as such has specific roles and responsibilities:
· Board Representatives, MCSD Board of Trustees:  Each AGB meeting is open to MCSD Board members. The AGB will maintain on going communication with MCSD Board of Trustees and MCSD Superintendent regarding AG Board progress and process. MCSD Board attendance is optional. 

· Associate Superintendent, of Educational Services, MCSD:  Provide expertise and coordination of district curriculum and instruction, such improvement strategies, and other activities proven to be effective in raising student achievement based on scientifically-based research.  Supervises, coordinates, and directs all actions and recommendations of the AG Board as the AG Board Liaison for district administrators, curriculum department, principals of the restructuring schools and the MCSD Board.

· Director, Special Projects, MCSD:  Advises AG Board on all laws, regulations, accountability requirements mandated by state and federal regulations specific to the roles and responsibility of the AG Board.  Recommends timelines, monitoring processes, and other logistical systems required of the AG Board to effectively monitor program implementation, accountability requirements, and student achievement process under NCLB restructuring process.

· Director of Special Education: Advises AG Board on all laws, regulations, accountability requirements mandated by state and federal regulations specific to the roles and responsibility of the AG Board as they pertain to Special Education students, programs and mandates.  Informs the AG Board of Special Education student achievement progress. 

· Director, Regional System of School/District Support:  Maintains communication with regional system of district and school support, the Merced County Office of Education, the California Department of Education and Merced City School District/AG Board regarding accountability requirements and resources available to effectively improve student achievement including funding and professional development opportunities.  Researches and provides recommendations to the AG Board regarding potential outside technical assistance either directly, through the statewide system of support, or through the use of other entities such as institutions of higher education, educational service agencies, or private organizations.

· Merced County Office of Education Representative:  To provide County Office support and input through the Alternative Governance Process.  To monitor and support recommendations and implementation.

· Merced City Teacher Association Representative: To provide input regarding decisions that impact teachers and the instructional programs.  

· Outside Educator:  Provide technical assistance and expertise and assistance with curricular and instructional strategies as needed by the AG Board.  Coordinates possible assistance and involvement of Educational resources.

· District Principal: Provide knowledge and input on what support may be needed to implement any culture, instructional, site and educational changes.

· Content Expertise: Content coordinators and specialists will be solicited as needed to assist in the implementation of changes and the development of timelines, expectations and assessments. 
Alternative Governance Board Liaison

The Associate Superintendent of Educational Services will act as the AG Board liaison works directly for the AG Board and the District Office staff.  The AG Board Liaison provides support for principals and area administrators in ongoing program review and improvement process.  Additionally, the AG Board Liaison coordinates with curriculum department and other district support services.  Communicates with and functions under the direction of AG Board.

NCLB encourages the use of outside “technical assistance providers” when developing school support teams.  “Typically, support teams will include some or all of the following:  (1) highly qualified or distinguished teachers and principals; [Individuals with] …extensive knowledge base, wide-ranging experience, and credibility… 1117(a)(5)(a)” (NCLB:  LEA & School Improvement, January 2004, p. 17-18).  The AG Board Liaison must meet the above qualifications and will be retained as a consultant on a part-time basis for this specific purpose.

Superintendent/MCSD Board of Trustees

The Board of Trustees and Superintendent will continue as the final authority in the alternative governance structure.  The AG Board will make recommendations to the Superintendent/MCSD Board but the MCSD Board maintains authority over and must approve any action and/or recommendations in the Alternative Governance structure.

District Office Administrators

The role of the District Office Administrator will continue to function as it does in the current administrative structure.  The District Office Administrator supervises the principal.  In the Alternative Governance model the District Office Administrator also facilitates communication between the principal and other site leadership personnel, the AG Board Liaison, and the Alternative Governance Board.  Area Administrators report to AG Board regarding all aspects of the educational program and student achievement at the Year 4/5 Program Improvement schools.  The District Office Administrator participates in the AG Board process.
District Support Services

Curriculum Department

NCLB regulations are very specific about the extensive support the district must provide schools identified as program improvement schools.  If a school does not make adequate yearly progress (AYP) after a program improvement plan is implemented, districts must identify it for corrective action.  “Identifying a school for corrective action signals the LEA’s intention to take greater control of the school’s management and to have a more direct hand in its decision-making” (NCLB LEA and School Improvement, January 2004, p. 21).  There are three required technical assistance areas of focus:  (1) Data Analysis; (2) Identification and implementation strategies:  “the LEA must help the school choose effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to their implementation. …(3) Budget Analysis .. (NCLB, LEA and School Improvement, p. 14).
The curriculum department is a partner in providing effective strategies and methods and instrumental in identifying and coordinating high quality professional development.  The curriculum department will monitor for program improvement school to facilitate needed professional and technical assistance.  The curriculum department will coordinate all efforts with the AG Board through the AG Board Liaison, District Office Administrators, and Associate Superintendent, Curriculum.  The curriculum department will facilitate curricular and instructional changes that are identified as necessary to improve student achievement.

Administrative Services

Administrative services may be called upon to assist in budget analysis.  Along with the Director, Special Projects, the Administrative Services may need to provide technical assistance in analyzing and revising its budget to fund activities most likely to increase student achievement.

Human Resources Development

In the event the AG Board needs assistance in staffing and personnel, HRD would be called upon.


Employee Representatives:  MCTA/CSEA

The AG Board will work cooperatively with employee groups to provide information and gain input regarding the alternative governance, school improvement, and planning process.

Alternative Governance Board – Meeting Schedule – Time Commitment

Serving on the Alternative Governance Board will require a time commitment.  The basic commitment is to attend a meeting 5 times a year and to be available for scheduled school walk-through visitations three times per year and Focus Teacher Interviews as needed.  AG Board meetings will be held monthly as part of site observations and recommendations.
Historical Background

In the Merced City School District, the office of Special Projects has developed a school improvement support system designed to provide technical assistance for schools that have not met their adequate yearly progress (AYP) targets prescribed in the No Child Left Behind Act of 2001 (NCLB). The law prescribes increasing levels of intervention in both districts and schools that do not make AYP targets to ensure the struggling schools and school districts are provided with increasing amounts of assistance.  The MCSD system of school support is designed to meet NCLB regulations as they are detailed in a Department of Education publication, LEA and School Improvement, January 7, 2004.

Merced City School District/Site Liaison Team

(DSLT)

PURPOSE


The DSLT purpose is to provide a vehicle to increase two-way communication and ongoing collaboration between the school sites and the district level administration as it relates to our Program Improvement district and the program improvement schools, progress, changes and accountability and how to provide maximum support to sites.  This is a decision making body to help promote academic progress for all students throughout the district.  This body makes decisions driven by input from Administrative Teams and Curriculum Council. 

MEMBERSHIP

The DSLT will be made up of a representative group of district office and site personnel. 

Ongoing members will be:

Superintendent 







Associate Superintendent of Educational Services 



External Evaluator –Madera County Office of Education


Director of Special Projects 






Director of Curriculum and Staff Development 



Director of Special Education 






Director of Student Services 






Coordinator of Language Arts (Reading First) 




Coordinator of Mathematics 






2 Year Term

4 Principals (One from each Administrative Team 2 Middle and 2 Elementary)

Tenaya Team Leader






Hoover Team Leader







Rivera Team Leader







Cruickshank Team Leader






Meetings will occur quarterly

August, October, January, March and May

Educational Administrative Teams

*Site or District Lead

	TENAYA
	HOOVER
	RIVERA
	CRUICKSHANK

	DIRECTORS
	DIRECTORS
	DIRECTORS
	DIRECTORS

	Director 

Special Projects*
Chief Facilities Officer
	Director Curriculum & Staff Development*
Chief Fiscal Officer 
	Director 

Special Education*
Assoc. Superintendent

Chief Operations Officer
	Director

Student Services* 

Assoc. Superintendent

Director of IT

	PRINCIPALS
	PRINCIPALS
	PRINCIPALS
	PRINCIPALS

	Tenaya*
	Hoover*
	Rivera
	Cruickshank

	Gracey
	Stowell
	Franklin
	Peterson

	Reyes
	Wright
	Stefani
	Chenoweth*

	Sheehy
	Givens
	Muir*
	Burbank

	
	
	Fremont 
	

	Assistant Principals and Learning Directors of these schools. 
	Assistant Principals and Learning Directors of these schools. 

Language Arts Coordintator
	Assistant Principals and Learning Directors of these schools. 

Preschool Coordinator

Math Coordinator
	Assistant Principals and Learning Directors of these schools.


Each team will decide how to include AP’s, LD’s and Coordinators to provide support and collaboration. * Indicates Lead

Responsibility of Site Leads*

Facilitate meetings, provide notifications, provide agendas, communicate discussion and outcomes of DSLT, and bring items for discussions from group to DSLT as needed.  Keep minimal records (Agenda and Topics Discussed) of meetings (may appoint a recorder from the group).

Responsibility of Lead DIRECTORS *

Directors will be site support and contact for the sites in their teams.  They will be available for staff meetings, meetings with the principal and act a as a liaison to district office to assist in alleviating any barriers to meaningful changes to that impact student achievement. 


NINE YEAR API PROFILE
1999  --  2007
	SCHOOL
	1999
	2007
	INCREASE

	BURBANK
	485
	751
	+266

	CHENOWETH
	528
	796
	+268

	FRANKLIN
	581
	731
	+150

	FREMONT
	501
	748
	+247

	GIVENS
	504
	753
	+249

	GRACEY
	485
	726
	+241

	MUIR
	514
	705
	+191

	PETERSON
	589
	788
	+199

	REYES
	457
	713
	+256

	SHEEHY
	538
	728
	+190

	STEFANI
	N/A
	749
	N/A

	STOWELL
	423
	695
	+272

	WRIGHT
	536
	728
	+192

	
	
	
	

	CRUICKSHANK
	592
	734
	+142

	HOOVER
	615
	699
	+84

	RIVERA
	605
	706
	+101

	TENAYA
	540
	694
	+154


Merced City School District 2006-2007 AYP

English Language Arts 
Target 24.4% Proficient

08 Target 35.2% Proficient

	Site
	Overall
	African

American
	Amer.

Indian
	Asian
	Filipino
	Hispanic
	Pacific 

Islander
	White
	Socio


	EL
	SpEd

	MCSD
	39.4
	32
	64.3
	34.8
	83.3
	33.2
	53.8
	57.4
	32
	22.8
	8.8

	Burbank
	41.7
	31.7
	-
	46.3
	-
	40.0
	-
	46.4
	39.2
	28.9
	8.8

	Chenoweth
	49.3
	37.5
	-
	24.4
	-
	47.5
	-
	58.1
	39.3
	26.1
	12.9

	Franklin
	30.2
	-
	-
	35.3
	-
	25.3
	-
	48.0
	28.2
	23.6 SH
	-

	Fremont
	40.0
	44.0
	-
	38.9
	-
	31.1
	-
	51.3
	33.0
	26.1
	4.8

	Givens
	40.3
	25.9
	-
	37.1
	-
	35.8
	-
	52.6
	32.4
	28.4
	7.7

	Gracey
	36.7
	35.3
	-
	33.3
	-
	35.1
	-
	53.8
	35.0
	28.6
	7.7

	Stefani
	38.7
	34.6
	-
	38.8
	-
	35.4
	-
	46.8
	33.0
	26.2
	0.0

	Muir
	35.1
	30.4
	-
	36.7
	-
	29.5
	-
	62.8
	34.2
	24.1 SH
	8.8

	Peterson
	52.5
	43.8
	-
	56.4
	-
	41.2
	-
	63.3
	38.5
	35.4
	13.8

	Reyes
	35.0
	26.7
	-
	28.9
	-
	31.3
	-
	79.3
	29.5
	24.6
	6.5

	Sheehy
	35.3
	50.0
	-
	24.6
	-
	23.5 Y2
	-
	79.0
	27.5
	18.1
	20.0

	Stowell
	26.4
	15.4
	-
	41.9
	-
	23.0
	-
	-
	24.7
	20.3
	0.0

	Wright
	38.8
	43.5
	-
	48.0
	-
	34.7
	-
	38.2
	33.2
	31.0
	8.0

	
	
	
	
	
	
	
	
	
	
	
	

	Cruickshank
	49.2
	29.6
	-
	50.0
	63.6
	31.8
	-
	65.0
	28.8
	15.0
	8.2

	Hoover
	39.1
	27.9
	-
	37.6
	-
	35.8
	-
	53.8
	35.2
	23.9 SH
	6.0

	Rivera
	39.5
	24.4
	-
	37.4
	83.3
	36.3
	-
	53.5
	32.3
	22.2 Y3
	2.9

	Tenaya
	33.2
	40.0
	-
	27.1
	-
	31.5
	-
	53.2
	30.8
	20.7
	3.4


Met Target

Did not Meet Target

Not a Significant Group

SH – Safe Harbor met by increase of 10% 

Y2 – Two year formula used
Y3 – Three year formula used

Merced City School District 2006-2007
AYP

Mathematics 
Target 26.5% Proficient



08 Target 37% Proficient

	Site
	Overall
	African

American
	Amer.

Indian
	Asian
	Filipino
	Hispanic
	Pacific 

Islander
	White
	Socio


	EL
	SpEd

	MCSD
	41.1
	30.2
	50
	45.2
	72.2
	35.9
	53.8
	52.8
	35.7
	32.7
	13.2AJ

	Burbank
	50.1
	29.3
	-
	63.4
	-
	48.2
	-
	57.1
	47.9
	49.4
	14.7

	Chenoweth
	68.0
	37.5
	-
	77.8
	-
	62.1
	-
	73.5
	59.5
	64.1
	29

	Franklin
	44.2
	-
	-
	58.8
	-
	41.8
	-
	52.0
	43.6
	49.1
	-

	Fremont
	51.7
	48.0
	-
	72.2
	-
	44.4
	-
	60.2
	43.5
	46.8
	37.0

	Givens
	56.0
	46.2
	-
	71.4
	-
	50.0
	-
	62.9
	49.6
	53.4
	23.1

	Gracey
	45.8
	47.1
	-
	53.4
	-
	42.4
	-
	57.7
	42.9
	42.9
	11.1

	Stefani
	51.2
	34.6
	-
	61.2
	-
	47.8
	-
	54.4
	45.2
	50.3
	10.7

	Muir
	48.0
	41.3
	-
	63.3
	-
	41.2
	-
	73.8
	46.5
	32.7
	15.2

	Peterson
	58.2
	50.0
	-
	65.5
	-
	48.7
	-
	67.0
	45.1
	48.8
	10.3

	Reyes
	46.2
	40.0
	-
	48.9
	-
	41.3
	-
	88.9
	41.0
	39.7
	6.5

	Sheehy
	52.9
	50.0
	-
	50.7
	-
	44.2
	-
	83.9
	46.6
	41.9
	30.0

	Stowell
	41.9
	23.1
	-
	61.3
	-
	40.3
	-
	-
	41.0
	41.2
	9.1

	Wright
	41.6
	47.8
	-
	64.0
	-
	35.4
	-
	41.8
	38.3
	39.3
	16

	
	
	
	
	
	
	
	
	
	
	
	

	Cruickshank
	34.6
	5.5
	-
	42.7
	45.5
	24.2
	-
	44.6
	20.4
	15.2
	4.2

	Hoover
	28.8
	16.3
	-
	39.4
	-
	24.7
	-
	36.9
	25.4
	23.3
	2.7

	Rivera
	27.7
	21.3
	-
	33.3
	50.0
	23.7
	-
	33.7
	24.3
	17.9
	6.8

	Tenaya
	26.8
	23.1
	-
	28.6
	-
	24.4
	-
	41.9
	24.7
	18.8
	4.7


Met Target

Did not Meet Target

Not a Significant Group

SH – Safe Harbor met by increase of 10% 

Y2 – Two year formula used
Y3 – Three year formula used
AJ - Adjusted

Analysis of English Learner Progress





Title III Year 4
MCSD AMAO’s 2004 to 2008
	Year
	AMAO 1

Annual Growth
	Target
	MCSD
	AMAO 2

Growth to FEP
	Target
	MCSD
	AMAO 3

AYP for EL Subgroup
	Target
	MCSD

	
	
	
	
	
	
	
	
	
	

	2003-04
	
	51.0%
	51.1%

YES
	
	30.0%
	27.8%

NO
	
	ELA/Math

13.6/16.0
	No/Yes

12.2/23.1

	
	
	
	
	
	
	
	
	
	

	2004-05
	
	51.5%


	58%

YES
	
	30.7%
	34.4%

YES
	
	ELA/Math

24.4/26.5
	No/Yes

18.7/28.2

	
	
	
	
	
	
	
	
	
	

	2005-06
	
	52%
	47.1%

NO
	
	31.4%
	32.7

YES
	
	ELA/Math

24.4/26.5
	No/Yes

19.8/29.3

	
	
	
	
	
	
	
	
	
	

	2006-07
	
	48.7%
	45.7%

NO
	
	27.2%
	29%

YES
	
	ELA/Math

24.4/26.5
	No/Yes

22.8/32.7

	
	
	
	
	
	
	
	
	
	

	2007-08
	
	50.1%
	50.8%
YES
	
	28.9%
	32.3%
YES
	
	ELA/Math
35.2/37.0
	No/No
23.8/33.7


(See Above Chart of MCSD AMAO's 2004 to 2007) A review of data through the ELSSA process indicates that overall the Merced City School District (MCSD) has decreased in the % of students attaining AMAO1. For the last 3 years MCSD has exceeded AMAO2 targets. For the last 4 years MCSD has not attained the AMAO3 targets in English Language Arts and has exceeded the targets in Mathematics. As we analyze the ELSSA data 43% of K-8th Grade English Learners are at the Intermediate Level of English Proficiency. 45% of 2nd - 8th grade English Learners are at the Intermediate Level. 32% of Intermediate English Learners at 2-8 grades are at Basic in English Language Arts on the CST. Middle School RFEP students are not attaining proficiency in a timely manner. 383 RFEP Middle School Students are not proficient in English Language Arts. 347 RFEP Middle School Students are not proficient in Mathematics. The Hmong Southeast Asian Refugee Students that arrived 3 years ago have not shown the adequate growth as part of the Newcomer Language Academy. Upon the closing of this academy they are now at their neighborhood schools and receiving additional support beyond the school day. RFEP students are not progressing to proficiency on the CST as rapidly as they should. 
	Merced City School District

Title I Year 3 Addendum
	
	

	F.  “Instituting a New Curriculum”
	
	

	California State Board of Education Adopted Standards will be utilized for Core, Intervention and Supplemental Instruction and Selection of Materials.


	
	

	Action 
	Funding 
	Timeline

	Merced City School District (MCSD) has adopted the California State Standards in English Language Arts and Mathematics.  To analyze and support planning and instruction MCSD is working with DATAWORKS to identify the Learning Objectives in each standard and to promote effective planning, teaching and learning for teachers and students. 

	Title I
	Began 2008


	MCSD has existing State and District adopted English Language Arts.  Due to budget restraints the English Language Arts implementation will occur during the 2010-11 school year. All ancillary instructional materials will be included in the adoption to meet the needs of Proficient, Basic, Strategic and Intensive students.
	IMPRF
Lottery

Other as needed


	June 2010

	MCSD has existing State and District adopted Mathematics Materials.  Due to budget restraints the Mathematics implementation of the new adoption will occur during the 2009-10 school year.  All ancillary instructional materials will be included in the adoption to meet the needs of Proficient, Basic, Strategic and Intensive students. English Language development and Reading Intervention for English Learners will also be included. 


	IMPRF
Lottery

Other as needed
	June 2009

	Action 
	Funding 
	Timeline

	B. Appropriate Professional Development for Teachers 
	
	

	Math Professional Development will be based on scientifically based research for all teachers. 

Mathematics SB472/AB466 andAB430 (Existing Adoption 95% trained) New Adoption training for Mathematics will be required for all Teachers and Administrators beginning June 2009 to include 40 hours of follow up to address the English Learner and Student with Disabilities. 
(This program trains teachers on the materials to use in the classrooms and helps teachers understand statewide academic content standards; curriculum frameworks; instructional strategies for all learners with special emphasis on English learners and students with disabilities; and related adopted or standards-aligned instructional materials.) 

New Mathematics K-8 Grade Level and Intervention Materials Adoption Process

· Teacher Committee Pilots Materials  in Grades K-8 in 2007-2009 
· January 2009 selection of adoption is made

· MCSD Board Adopts Mathematics K-8 Texts Materials  by Spring of 2009

· Math Materials Purchased in Spring 2009

· SB472 and AB430 State Approved Provider Training for all teachers and administrators in Summer 2009 and Fall 2009 
· Full Implementation of New Mathematics Adoption Fall 2009

· Monitoring of Implementation Ongoing

· New Teachers and Administrators trained in Math Adopted Materials by SB472 and AB430 state approved providers plus 80 hours of follow up
Attached Documents

13A MCSD Adoptions 


	Title I

PI 
	(Current Adoption 95%)

Begin New Adoption Training June 2009
Full Implementation Fall 2009

	Action 
	
	

	B. Appropriate Professional Development for Teachers (Continued)
	Funding
	Timeline

	English Language Arts Professional Development will be based on scientifically based research for all teachers. 

English Language Arts SB472/AB466 and AB430 (Existing Adoption 95% trained) New Adoption training for English Language Arts will be required for all Teachers and Administrators beginning June 2010 to include 80 hours of follow up to address the English Learner and Student with Disabilities. 
(This program trains teachers on the materials to use in the classrooms and helps teachers understand statewide academic content standards; curriculum frameworks; instructional strategies for all learners with special emphasis on English learners and students with disabilities; and related adopted standards-aligned instructional materials.) 
New English Language Arts K-8 Grade Level and Intervention Materials Adoption Process

· Teacher Committee Pilots Materials  in Grades K-8 in 2009-2010

· January 2010 selection of adopted materials made

· MCSD Board Adopts English Language Arts K-8 Materials  by Spring of 2010

· English Language Arts Materials Purchased in Spring 2010

· SB472 and AB430 State Approved Provider Training for all teachers and administrators in Summer 2010 and Fall 2010 

· Full Implementation of new English Language Arts Adoption Fall 2010

· Monitoring of Implementation Ongoing

· New Teachers and Administrators trained in English Language Arts Materials by SB472 and AB430 state approved providers plus 80 hours of follow up

	Title I

PI
	(Current Adoption 95%)

Begin New Adoption Training June 2010

Full Implementation Fall 2010

	Action 
	Funding 
	Timeline

	B. Appropriate Professional Development for Teachers (continued)
	
	

	English Learner Professional Development (ELPD) will be required for teachers and administrators who have completed the initial 40 hours of SB472/AB466 training. 
ELPD provides training on:
· Instructional strategies using SBE-adopted instructional materials

· English language development(ELD) components of the SBE-adopted programs

· Strategies to differentiate instruction as needed in the basic programs, including English language proficiency levels as measured by the California English Development Test (CELDT)

· Strategies to use supplementary materials with the SBE-adopted program

· Strategies for delivering core academic content standards using the English language development standards

· Vocabulary development; writing development; analysis of English learner assessment data
· Strategies to target English language development to students’ English language proficiency levels

· Early intervention techniques

· Instructional strategies to teach essential content to address the varied learning needs of English learners
	Title I
Title III

PI

EIA-LEP

ELAP
	Begin January 2009

	Content Experts and Instructional Coaches will be used in the classrooms to provide ongoing job-embedded professional development to all elementary and middle school teachers in delivering reading language arts, English language development and mathematics instruction using the adopted materials.
	Title I
PI

EIA-LEP

ELAP
	Currently in place. Plan to increase support as funds allow


	Action 
	Funding 
	Timeline

	B. Appropriate Professional Development for Administrators
	
	

	Appropriate professional development based on scientifically based research for all administrators:

AB430/AB 75 Administrator Training Program (including the institute and the practicum) for all Administrators in reading/language arts and mathematics.  The objective of the training is to develop effective instructional leaders and build the skills and capacity necessary to:

· Establish and communicate state and district visions and goals for student focused instructional improvement
· Create awareness and familiarity with state standards for all instructional team members and core subjects

· Guide the full implementation of approved instructional program texts and materials

· Direct and support proven staff training and professional development activities for uniform instruction and material use

· Manage data and assessment for the purpose of guiding teacher decisions regarding student interventions and school site instructional practices

· Fully utilize technology and fiscal and human resources for the purpose of student academic success

Administrators will be trained in Explicit Direct Instruction and how to monitor, observe and support teachers in instruction.

Administrators will be trained in English Learner Shadowing techniques as part of the Title III plan.  (See Title III Plan for specific EL Actions)

Teachers and Administrators that are not Highly Qualified will be part of the CMIS plan and professional development will be delivered to meet the needs of all teachers and administrators being highly qualified.  

	Title I 
PI

Title II
	(Current Adoption 80%)
2010

	Action
	Funding 
	Timeline

	C. Fully Implementing (Nine Essential Program Components (EPCs)
	
	

	1. INSTRUCTIONAL PROGRAM
	
	

	Analysis of data to determine individual student needs of English Learners and Students with Disabilities in English Language Arts and Mathematics. Collaboration of Regular Education Teachers, Special Education Teachers and Teachers of English Learners to discuss the results of data collection and strategies will occur at each site to be facilitated by the Principal.  Consistent District Data will be established to facilitate site and district level collaboration. 

· Multiple measures will be reviewed to determine specific needs to reach CST goals utilizing:

· CST Student Scores (ELA and Math)

· ED Performance Series Student Results (ELA & Math)

· Achievement Series for ongoing monitoring of Student Results (ELA and Math)

· Houghton Mifflin Theme Tests Student Results (ELA)

· Read 180 Student Assessment Data (ELA)

· California English Language Development Test (CELDT) (English Learners Only)

· MCSD English Language Development Benchmarks (English Learners Only)

· Holt – Progress Assessment for  ongoing assessments (ELA)

· MCSD District Math Assessment (DMA)
· MCSD District Writing Assessment (DWA)

· DIBELS – Diagnostic Indicators of Basic Early Literacy Skills

	General
Title I

Title III

EIA-LEP

Title II

ELAP
	Current Ongoing
 Minimum of

1 hour per month spent on data meetings

	Action
	Funding
	Timeline

	C. Fully Implementing (Nine Essential Program Components (EPCs)
	
	

	1. INSTRUCTIONAL PROGRAM (Continued)
	
	

	Development of a tiered district intervention plan to address Students with Disabilities proper placement:


· Good First Teaching
· Classroom Interventions 
· Student Study Team Referral
· Site Interventions
· Special Education Referral Process
· District Interventions

· Investigate further Instructional Technology and how it will enhance the rigor and attainment of standards for Students with Disabilities to better meet the individual growth of each student. 

English Language Development Instruction will be provided for all English Learners based on the following criteria:
· All English Learners will receive a minimum of 30 minutes English Language Development Instruction. Instruction will be differentiated by CELDT Levels

· No more than 2 levels will be grouped for instruction
· Adopted Houghton Mifflin (K-5) and Holt (6-8) Universal Access will be used for ELD instruction in addition to supplemental materials, Harcourt, Moving Into English (K-5) and High Point (6-8) or Read 180 as an intervention for more than 2 years below grade level.
· All ELD will be delivered by a certified teacher.
See Attached Documents 
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         List of Intervention Materials 
	IMPRF
Lottery

Title I

PI

EIA-LEP

ELAP

Title III
	Current 
Ongoing

	Action
	Funding
	Timeline

	2, Instructional Time (adherence to instructional minutes for Reading Language Arts and Mathematics and English Language Development) 
	
	

	Instructional Times will be guarded and with out interruption as monitored by site administration: 
Language Arts
· K-3
2.5 hours 
30 min. ELD



· 4-6
2    hours
30 min. ELD


                                   30 min. Intervention for students more than 2 years below 
· 6-8
1-2 hours
30 min. ELD



                                   30 min. Intervention for students more than 2 years below 
Mathematics

· K-8
60 min.
30 min. Intervention for students more than 2 years below 
English Learners will:

· Receive good first instruction using best practices and prescribed adopted standards based programs and materials in ELA. 

· K-5
Houghton Mifflin 
Universal Access / Frontloading and Reloading

· 6-8
Holt 

· 6-8 
High Point (as Intervention for more than 2 years below students)

· 4-8
Read 180 (as Intervention for more than 2 years  below students)

· Receive Additional English Language Development Instruction Daily for a minimum of 30 minutes daily using: 
· K-5 
Houghton Mifflin EL Handbook and/or Harcourt: Moving Into English

· 6-8 
High Point 

	General
Title I

Title III

EIA-LEP

ELAP
	Current 
Ongoing

	Action
	Funding
	Timeline

	2, Instructional Time (adherence to instructional minutes for Reading Language Arts and Mathematics and English Language Development) Continued
	
	

	Students with Disabilities in English Language Arts will:

· Receive instruction as prescribed by their IEP’s in the least restrictive environment.

· Receive good first instruction using best practices and prescribed adopted standards based materials

· K-5
Houghton Mifflin
Universal Access / Frontloading and Reloading

· 6-8
Holt

· 4-8
Read 180 (as Intervention for students more than 2 years below  

Students with Disabilities in Mathematics will:

· Receive instruction as prescribed by their IEP’s in the least restrictive environment. 

· Receive good first instruction using best practices and prescribed adopted standards based materials

· K-5 
Harcourt

· 6-8 
McDougal Littell
· K-5
Math Coach (Intervention for Special Education)

· 6-8
EETT Grant Individualized Program

· 6-8 
Knowing Mathematics (Intervention) 


	General

Title I

Title III

EIA-LEP

ELAP
	Current 

Ongoing

	3. Principals’ Instructional Leadership Training
	
	

	Principals’ instructional leadership training Assembly Bill (AB)75/430 training on SBE-adopted instructional materials
	
	

	· Elementary school Principal and Learning Director of every school in the district will have completed AB430/75 Administrator Training Program, Module I, including 40 hours of institute training and 40 hours of practicum for both the reading/language arts and mathematics program, which is aligned to the full implementation of the adopted instructional program and the Essential Program Components. 

· Middle School Principal and Assistant Principals will have completed the AB430/AB75 Administrator Training Program, Module 1, including 40 hours of institute training in the district adopted programs in mathematics and English/Reading/Language core and /or reading/language arts intensive intervention and 40 hours of structured follow-up practicum which is aligned to the full implementation of the adopted instructional program and the Essential Program Components. 

· All Educational Administrative staff at the site and the District Level will continue to receive instructional leadership training Assembly Bill (AB) 75/430 training on SBE adopted instructional materials. That will include 40 hours of instruction and 40 hours of structured follow-up practicum in English Language Arts Core and Reading Language Arts Intensive Intervention and Mathematics, Algebra 1 and Mathematics Intervention Programs.


	Title I

Title II


	50% Completed

Ongoing

New Adoptions ELA to begin 2010 and Math to begin 2009

	4. Credentialed Teachers and Professional Development Opportunities
	
	

	a. Fully Credentialed Teachers 

b. SB472/466 Professional Development
	
	

	· Elementary and Middle School levels will have highly qualified teachers appropriately credentialed for their assignment(s). 

· Elementary Schools will have all teachers in the district complete an approved SB472/AB466 initial professional development program in both reading /language arts and mathematics, each of which consists of 40 hours and 80 hours of follow-up practicum that is based on the district’s adopted reading/language arts and mathematics program. 

· Middle Schools will have all English/reading language arts and mathematics teachers complete an approved SBSB472/AB466 initial professional development program in both reading/language arts and mathematics, each of which consists of 40 hours and 80 hours of follow-up practicum that is based on the districts adopted English/reading language arts program. 

· All mathematics teachers will  have completed an approved SB472/AB466 initial professional development program of 40 hours institute training and 80 hours of follow-up practicum that is based on the district’s adopted mathematics program. 

· Teachers who complete the SB472/466 institute training are eligible for English Learner Professional Development (ELPD), which includes instructional strategies using SBE-adopted programs; strategies to differentiate instruction as needed in the basic programs, including English language proficiency levels as measured by the California English Development Test (CELDT); strategies to use supplementary materials with vocabulary development; writing development; analysis of English learner assessment data; targeting of English language development to students; English language data; targeting of English language development  students ;English language proficiency levels; early intervention techniques; and instructional strategies to teach essential content to address the varied learning needs of English learners.  

Teachers may receive training in the following subjects;

Self-contained (K-8)

Reading 

Mathematics 

ELPD

Single subject (English)

Reading

ELPD

Single subject (Math)

Mathematics

ELPD

Special Education

Reading

Mathematics

ELPD


	Reading First

Title I

Title II
	95% for current adoption

New Adoptions ELA to begin 2010 and Math to begin 2009

	Action
	Funding 
	Timeline

	5. Student Achievement Monitoring System
	
	

	a. Elementary and Middle schools will use curriculum embedded assessments every 6-8 weeks to determine student progress and make instructional decisions for reading/language arts and mathematics.  
	General

Title I

Title III
	Current

Ongoing

	· Benchmark Assessment for English Language Arts, English Language Development and Mathematics are used every 6-8 weeks to monitor student progress and to allow teachers to analyze the results to modify the instruction to assure all students become proficient on the California State Standards.  

· These assessments are based on the ELA, ELD and Math standards in conjunction with the state/district adopted texts.
	Title II 
	

	b.   Electronic data collection and reporting will be used to assist teachers to review data, analyze for patterns of performance and modify instruction where needed.  
	
	

	· Electronic data systems will be used:

             AERIES will be used as the district Student Information System

             Data Driven Classrooms will be used to disaggregated State              

            Assessment Data, Performance Series will be used in 3rd -8th grades as        

             a multiple measure to check on attainment of standards in Math and         

             Reading, Achievement Series will be used to score and report results   

             of the district ELA and Math benchmark, OARS will be used to score    

             and report data of ELA Reading First Schools 


	
	

	Action
	Funding
	Timeline

	6.Ongoing instructional assistance and support for teachers (use of content experts and instructional coaches)
	
	

	· Each Elementary school teacher will receive appropriate ongoing instructional assistance (e.g., content experts/coaches, specialists, other teacher support personnel)

· Literacy Coaches will be provided at each elementary site to support English Language Arts instruction and learning.

· Mathematics coaches will be provided at each elementary site to support mathematics instruction and learning, using the adopted materials.  

· Each Middle School teacher will receive appropriate ongoing instructional assistance (e.g., content experts/coaches, specialist, other teacher support personnel)

· Literacy Coaches will be provided at Middle School to support English Language Arts instruction and learning. 

· Mathematics coaches will be provided to Middle School site to support mathematics instruction and learning using the adopted materials. 


	Title I

Title III

PI

EIA-LEP

ELAP
	Current Partial Support

Full Support as funds allow

	Action
	Funding
	Timeline

	7. Teacher collaboration by grade level (K-8) 
	
	

	· All Elementary Principals in the district uniformly provide opportunities on a continuous and frequent basis (e.g. twice monthly) for teachers to collaborate and focus on the use of curriculum embedded assessment data and data analysis to strengthen the implementation of the adopted reading/language arts and mathematics programs. 

· All Middle School Principals in the district uniformly provide opportunities on a continuous and frequent basis (e.g. twice monthly) for teachers to collaborate and focus on the use of curriculum embedded assessment data and data analysis to strengthen the implementation of the adopted reading/language arts and mathematics programs. 


	General
Title I

Title III

EIA-LEP

ELAP


	Current 
Ongoing

	Action
	Funding
	Timeline

	8. Lesson and course pacing schedule (K-8) and master schedule flexibility for sufficient numbers of intervention courses. 
	
	

	· All Elementary and Middle Schools will have an annual district-wide pacing guide that is in use in all of the adopted reading/language arts and mathematics programs by grade level. 

· All Elementary and Middle Schools will have access and ancillary instructional materials from the SBE-adopted core English/reading language arts program, including instructional strategies for those students requiring strategic intervention, i.e., 


	General
Title I


	Current 
Ongoing



	Action
	Funding
	Timeline

	9. Fiscal Support
	
	

	Merced City School District (Elementary and Middle Schools) will allocate general and categorical funds to support a standards-based core program in ELA and mathematics for all students throughout the district, intervention programs in ELA and mathematics for all underperforming students and special resources for English learners and students with disabilities. 

The District Budget will reflect the following priorities:

· Delivery of standards-based curricula in ELA and math

· Effective use of research-based interventions to accelerate low performing students, based on assessed student needs

· Provision of effective professional staff development that addresses stated priorities for curricular and instructional improvement

· Incorporation of data based on interim formative assessments to guide instructional decisions


	All Funds
	Current Ongoing


Title III Year 4 Analysis of English Learner Success and Challenges
The strengths and weaknesses of the current Title III LEA Improvement Plan Addendum or Title I LEA Plan Addendum.

The current plan has allowed us to put in place better data systems that have improved collaboration based on more accessible data. Assessment, Monitoring and Staff Development are still a struggle while a strength is our primary language support to promote rapid transition. ( The current plan has allowed us to put in place a new Student Information System and we have contracted with Data Driven Classrooms to provide the ability to disaggregate data for all Instructional Staff. At this time it is being utilized by staff to determine student proficiency needs on CELDT and CST. This data is also utilized with site administrators by district personnel to model and emphasize what needs to be shared with teachers. ( Collaboration has been improved by the use of accurate and accessible data to identify English Learner and Reclassified students not making significant progress or proficient on the CST/ELA. We are still improving in the area of collaboration. ( A weakness is the ongoing assessment and monitoring of the ELD/ELA standards for all students. Needed are ongoing monitoring tools and improved Explicit Direct Instruction staff development for teachers to improve differentiated instructional strategies and checking for understanding. ( Staff Development has just begun to educate teachers on the relation of the CELDT to their instruction. We are in the process of developing staff training on best practices for English Learners. ( Primary Language support is strength. Students at Beginning and Early Intermediate on the CELDT are required to have primary support for a minimum of 30 minutes a day from a BCLAD teacher or a Bilingual Certified Paraprofessional. 
The root causes of the problem(s) or what prevented the LEA from achieving the AMAO(s).  Root causes were verified in the following ways.

Data has been a challenge in the past. It was difficult to disaggregate data to allow sorting and identifying individual students over time and proficiency scores on CELDT and CST easily. This is verified by the level of frustration as we attempted to complete the ELLSA at the last writing of the Title III addendum. *Through classroom visits, staff frustrations and site administrator comments, based on observations Differentiated Instruction Strategies need to be addressed. ( In the past there was not a designated block of ELD time within the day at most sites. In the last two years all sites now have a designated 30 minute block of ELD instructional time with students grouped by no more than two levels. The primary program used is the ELL handbook with Houghton Mifflin, the adopted ELA program, and Harcourt Moving Into English is supplemental. These are now consistently used throughout the district at this time. This is verified by quarterly report submitted to District Personnel and through observations. Needed at this time is ongoing pacing and assessments to monitor progress throughout the year. 
Research-based solutions to solve the low achievement problem(s) listed above.

Solutions to data access and utilization are somewhat in place with the new systems we are now using. To improve in this area it is critical to empower teachers with the tools and accessibility to this data and provide even more current and timely data through ongoing assessments to monitor progress throughout the year. ( The ability of teachers to provide Differentiated Instruction will be increased through training of the Explicit Direct Instruction Model as we are currently developing a relationship with DataWORKS and Silvia Ybarra. January, 2008 we are began 4 Saturdays for 50 teachers and administrators to receive training on Explicit Direct Instruction. ( ELD time and materials are in place for the Elementary Sites. We need to develop ongoing timely assessments and pacing to drive instruction. At the Middle School we are implementing ELD time in the Master Schedule and assuring EL’s have access to all curriculum and interventions. At the Middle School we are also in need of a curriculum to facilitate that 30 minute block of ELD that supports teachers in their planning to address student needs. As that curriculum is developed pacing and assessments need to be discussed.
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MCSD ADOPTIONS

Language Arts

	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-5
	Houghton Mifflin
	Reading California
	February 04, 2003

	6-8
	Holt
	Literature & Language Arts
	March 04, 2003


English Language Development

	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-5
	Harcourt
	Moving Into English
	

	6-8
	Hampton-Brown
	High Point
	1993


Mathematics

	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-6
	Harcourt Brace
	Harcourt Math (English and Spanish)
	May 01, 2001

	7
	McDougal Littell
	Concepts and Skills (English and Spanish)
	May 01, 2001

	8
	McDougal Littell
	Algebra 1: Concepts and Skills (English)

Algebra 1: Concepts and Skills: Volume 1 (Spanish)
	May 01, 2001


Science

	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-5
	MacMillan/McGraw Hill
	California Science
	February 5, 2008

	6-8
	Holt, Rinehart and Winston
	California Science 2007
	June 12, 2007


History/Social Science

	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-5
	MacMillan/McGraw-Hill
	California Vistas
	June 12, 2007

	6
	Holt, Rinehart and Winston
	“Ancient World” (English and Spanish
	June 6, 2006

	7
	Holt, Rinehart and Winston
	“World Explorer”
	June 6, 2006

	8
	Holt, Rinehart and Winston
	“American Journey (English and Spanish)
	June 6, 2006


Health
	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-5
	Health Wave Promotions
	Health Wave
	October 21, 1997

	6-8
	Glencoe/McGraw Hill
	Teen Health
	October 21, 1997


Arts
	GRADE
	PUBLISHER
	TITLE
	BOARD ADOPTED

	K-8
	Holt, Rinehart and Winston
	Arts in Action
	1985
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MCSD Response to Intervention Pyramid
Document 18B
Reading Language Arts 
MCSD RtI Offerings for Reading Language Arts   2008-2009 
	Grade
	Tier I
	Tier II
	Tier III

	PreS
	Core R/LA Pre … H/M

Universal Access
	Core Intervention … H/M
	PSP

Speech



	K
	Core R/LA K … H/M

Universal Access
	Core Plus 30  … H/M
	Core Plus Specialized 
Core SDC K/1



	1
	Core R/LA 1 … H/M

Universal Access
	Core Plus 30  … H/M
	Core Plus Specialized 
   H/M , SRA RM, 

Core SDC K/1 or 1-2

   H/M, SRA RM I, 

   SRA Language for Learn

   Earobics

	2
	Core R/LA 2 … H/M

Universal Access

Accommodations/ Differentiated Instruction
	Core Plus 30  … H/M

Soar to Success … H/M
	Core Plus Specialized 
   H/M, SRA RM, 

   SRA    Horizons, 

Core SDC 1-2

   H/M, SRA RM I, 

   SRA Language for Learn,

   Earobics

	3
	Core R/LA 3 … H/M

Universal Access

Accommodations/ Differentiated Instruction
	Core Plus 30  … H/M

Soar to Success … H/M
	Core Plus Specialized 
   H/M Universal Access 

   SRA    RM, Horizons, 

Core SDC 3-5

   H/M, SRA RM, Horizons, 

SRA Reason & Writing, Spelling Mastery, 

   Earobics, SIPPS

	4
	Core R/LA 4 … H/M

Universal Access

Accommodations/ Differentiated Instruction
	Core Plus 45/ Soar to Success

Core Replacement:
READ 180 w SIPPS

High Point for EL C 1 & 2
	Core Plus Specialized 
   H/M Universal Access 

   SRA RM & +,  Horizons, 

   SRA CR, SIPPS

Core SDC 3-5

   H/M, SRA RM, Horizons

   READ 180 & SIPPS

   REWARDS

   SRA CR, Reasoning & Writing, Spelling Mastery



	5
	Core R/LA 5 … H/M

Universal Access

Accommodations/ Differentiated Instruction
	Core Plus 45/ Soar to Success

Core Replacement:
READ 180 w SIPPS

High Point for EL C 1 & 2
	Core Plus Specialized RSP

   (see 4th grade)

Core SDC 3-5

   (see 4th grade)



	Grade
	Tier I
	Tier II
	Tier III

	6
	Core 6 Regular … Holt

Core 6 Advanced … 

Core 6 Transition
Holt

Universal Access

Accommodations/ Differentiated Instruction
	Core Replacement:
READ 180

High Point
*  Replacement to Transition
	Core 6 Specialized
   READ 180 & SIPPS

   SRA CR, Reasoning & Writing, Spelling Mastery

Core 6 SDC

   READ 180 & SIPPS

   REWARDS

   SRA CR, Reasoning & Writing, Spelling Mastery

	7
	Core 7 Regular … Holt

Core 7 Advanced … 

Core 7 Transition
Holt

Universal Access

Accommodations/ Differentiated Instruction
	Core Replacement:

READ 180

High Point
*  Replacement to Transition
	Core 7 specialized 

   (see 6th grade)

Core 7 SDC
   (see 6th grade)

	8
	Core 8 Regular … Holt

Core 8 Advanced … 

Core 8 Transition
Holt

Universal Access

Accommodations/ Differentiated Instruction
	Core Replacement:

READ 180

High Point
*  Replacement to Transition
	Core 8 Specialized
   (see 6th grade)

Core 8 SDC

   (see 6th grade)


Note:  Special education staff and site administration are encouraged to discuss ways to best utilize staffing to match student needs and curriculum offerings: including within the grade level and between grade level team teaching with RSP, SDC and instructional assistants.

Document 18B Mathematics
MCSD RtI Offerings for Math  2008-09
	Grade
	Tier I
	Tier II
	Tier III

	PreS
	Core  Math Pre 

Universal Access
	Core Intervention
	PSP



	K
	Core Math K 

Universal Access

Harcourt
	Core Plus 15  … Harcourt

“Second Helping” Fill-in holes
	Core Plus Specialized 
Core SDC K/1

Math Coach Interv. Lib. K-6

GL and Fill-in Holes

	1
	Core Math 1 

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Core Plus 15  … Harcourt

  Harcourt Reteach 1-5 

  Harcourt Intervention Book 1-5 

  FASTMath
“Second Helping” Fill-in holes
	Core Plus Specialized 
Core SDC K/1 or 1-2 Harcourt Reteach 1-5 
Harcourt Intervention Bk 1-5 

FASTMath

Math Coach Interv Lib. K-6

Math Coach Ten Frame Tiles
GL and Fill-in Holes
   

	2
	Core Math 2 

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Core Plus 15  … Harcourt

  Harcourt Reteach 1-5 

  Harcourt Intervention Book 1-5 

  FASTMath
“Second Helping” Fill-in holes


	Core Plus Specialized 
Core SDC K/1 or 1-2 Harcourt Reteach 1-5 
Harcourt Intervention Bk 1-5 

FASTMath

Math Coach Interv Lib. K-6

Math Coach Ten Frame Tiles

GL and Fill-in Holes

	3
	Core Math 3 … 

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Core Plus 15  … Harcourt Harcourt Reteach 1-5 

  Harcourt Intervention Book 1-5 

  FASTMath
“Second Helping” Fill-in holes
	Core Plus Specialized 
Core SDC 3-5

 Harcourt Reteach 1-5 
Harcourt Intervention Bk 1-5 

FASTMath

Math Coach Interv Lib. K-6

Math Coach Ten Frame Tiles

GL and Fill-in Holes

	4
	Core Math 4  

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Core Plus 15  … Harcourt

 Harcourt Reteach 1-5 

  Harcourt Intervention Book 1-5 

  FASTMath
  Knowing Math

“Second Helping” Fill-in holes
	Core Plus Specialized 
   (see 3rd grade)

Core SDC 3-5
   (see 3rd grade)

GL and Fill-in Holes

	5
	Core Math 5 … 

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Core Plus 15  … Harcourt

  Harcourt Reteach 1-5 

  Harcourt Intervention Book 1-5 

  FASTMath
  Knowing Math

“Second Helping” Fill-in holes


	Core Plus Specialized 
   (see 3rd grade)

Core SDC 3-5
   (see 3rd grade)

GL and Fill-in Holes



	Grade
	Tier I
	Tier II
	Tier III

	6
	Math 6  

Universal Access

…  or

Math 6 Advanced
... or
Transition Class

Universal Access

Accommodations/ Differentiated Instr.

Harcourt

FASTT Math
	Math 6 Intervention

Knowing Math

FASTT Math

“Second Helping” Fill-in holes

Must also have Core Math Class
	Math 6 Specialized  
    Math Coach

    Math Coach Interv. Lib.

    FASTT Math

Math 6 SDC 
   Math Coach

   Math Coach Interv. Lib.

   FASTT Math

GL and Fill-in Holes

	7
	Pre Algebra 

Universal Access

…   or

Math 7 
... or
Transition Class

Universal Access

Accommodations/ Differentiated Instr.

McDougal Littel

FASTT Math
	Math 7 Intervention

Knowing Math

FASTT Math

“Second Helping” Fill-in holes

Must also have Core Math Class
	Math 7 Specialized  
    Math Coach

    Math Coach Interv. Lib.

    FASTT Math

Math 7 SDC 
   Math Coach

   Math Coach Interv. Lib.

   FASTT Math

GL and Fill-in Holes

	8
	Algebra    

Universal Access

McDougal Littel

…   or

Basic Algebra
... or
Transition Class

Accommodations/ Differentiated Instr.

McDougal Littel


	Math 8 Intervention

Knowing Math

FASTT Math

“Second Helping” Fill-in holes

Must also have Core Math Class
	Math 8 Specialized  
    Math Coach

    Math Coach Interv. Lib.

    FASTT Math

Math 8 SDC 
   Math Coach

   Math Coach Interv. Lib.

   FASTT Math

GL and Fill-in Holes


Note:  Special education staff and site administration are encouraged to discuss ways to best utilize staffing to match student needs and curriculum offerings: including within the grade level and between grade level team teaching with RSP, SDC and instructional assistants.
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